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Abstract. With Russian-African relations steadily getting stronger, creating nationally-

oriented textbooks of Russian as a foreign language aimed specifically at African countries is 
becoming increasingly important. The linguistic situation established in Mali after the adoption of 
the new constitution, which demoted French from “the official” to “the working language” and 
simultaneously elevated the status of former national (indigenous) languages, is characterized by 
the increasing use of local languages in various spheres. One of the textbooks in the “We are 
learning Russian” series, published by St Petersburg State University, has been adapted especially 
for the Republic of Mali. The textbook uses a conscious-practical teaching method, so, in the 
process of adapting the textbook for the Malian audience, the grammar explanations, as well as 
the wording of the assignments, were translated into the lingua franca of Mali—Bambara 
(Bamana). A translator interpreting a technical text into one of the functionally limited languages, 
which operates primarily in the oral sphere, is bound to face a multitude of terminological 
difficulties. The terminological problems encountered by the translator can be divided into two 
types: 1) the lack of specialized linguistic terminology; 2) the lack of general scientific 
terminology and words denoting modern urban realities; for the latter, several synonyms often 
coexist, most often a word borrowed from French and one or more competing neologisms. 
Difficulties associated with the lack of terminology are to be overcome by referring to the internal 
resources of the language: the oral tradition of commenting on written texts, native language 
schooling traditions, as well as the terminological usage that spontaneously develops in the media 
language. The contents of the textbook were adapted to Malian realities: personalities known to 
and positively assessed by Malians were introduced, the names appearing in the text were 
partially replaced with Malian ones in order to create the necessary balance of “familiar” and 
“foreign.” The experience of creating a nationally oriented Russian language manual for Mali 
may help in implementation of similar projects aimed at African countries. 
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INTRODUCTION 

 
Creating nationally-oriented textbooks of Russian as a foreign language has always 

been one of the key objectives of teaching Russian as a foreign language methodology 
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and theory. In the context of the ongoing spiritual and intellectual decolonization of the 
African continent, which is expressed particularly in the diminishing role of colonial 
languages (English, French, Portuguese) and the increasing role of indigenous languages, 
preparing textbooks in indigenous African languages is of paramount importance. Such 
textbooks should take into account the cultural and other characteristics of the countries 
and regions they are targeted at, as well as the specifics of the learners’ native languages. 

In 2024, the author of this article had the opportunity to participate as a translator in 
the process of creation of one such textbook, intended for use primarily in the Republic of 
Mali and adapted for the native speakers of its most widely spoken language—Bambara 
(Bamana). 

 
ST. PETERSBURG STATE UNIVERSITY’S “I AM LEARNING RUSSIAN” SERIES 

 
The “I am learning Russian” series has been published by St Petersburg State 

University since 2020. When creating the textbooks, the authors take into account their 
experiences in teaching Russian to people from 19 countries of the globe: Algeria, 
Venezuela, The Gambia, Greece, Egypt, Zambia, Zimbabwe, India, Indonesia, 
Cambodia, Kenya, Mongolia, Niger, Nicaragua, Paraguay, Senegal, Tanzania, Tunisia, 
South Africa. As of March 2024, about 2,500 citizens of these countries were studying 
Russian with teachers from St Petersburg State University.1 

The series includes 13 books, five of which came out in 2023. The textbooks are 
addressed to a diverse target audience. Currently, the team of authors from St Petersburg 
University is focused on creating new versions of the “We are learning Russian” 
textbook. This textbook belongs to the SPbU’s “I am learning Russian” series, along with 
other textbooks of Russian as a foreign language, published by the Center for Language 
Testing of St Petersburg University jointly with the St Petersburg University Publishing 
House. Three versions of the “We are learning Russian” textbook have been released in 
electronic and paper formats: for native Arabic speakers, for native Dari speakers, and 
with an English translation [Moskovkin, Aleksandrova 2022a, 2022b, 2024]. The 
textbook is designed for 120 hours of study time and allows one to achieve an elementary 
level of proficiency in Russian (A1). 

Every version of the textbook contains realia, pictures, and examples that are familiar 
to the target audience and can be easily understood; similarly, the course material is 
arranged in a manner the audience is accustomed to. The key characteristic of the 
textbook is that it is nationally-oriented. Another important feature is the inclusion of 
tests that are structurally similar to those of the Test of Russian as a Foreign Language 
(TORFL). In this manner, preparation for TORFL is integrated into the learning process. 
There had been requests from our foreign colleagues for the adapted versions of “We are 
learning Russian” for native speakers of Chinese, Uzbek, and English. These textbooks 
are ready and undergoing final testing. In 2024, it is also planned to publish versions for 
native speakers of Persian, Spanish, Swahili, and Bambara (Bamana). 

St Petersburg University has been implementing educational projects on the African 
continent since 2021. This experience has clearly indicated the need to create special 
teaching aids for speakers of (at least) the most common languages of Africa. Textbooks 

                                                
1 St. Petersburg University continues its work on Russian language courses for foreigners. St Petersburg 
University Language Testing Centre. (In Russ.). https://testingcenter.spbu.ru/ru/home/novosti/357-spbgu-
prodolzhaet-rabotu-po-provedeniyu-kursovogo-obucheniya-inostrantsev-russkomu-yazyku.html (accessed: 
13.07.2024) 
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for speakers of English, French and Portuguese do not take into account the specifics of 
the Russian language acquisition by Africans. Moreover, as the state sovereignty of 
African countries strengthens, English and French are gradually being perceived as 
colonial languages imposed from the outside. A striking example is the French language 
losing its status of the official language of Mali in 2023. 

The University’s research base helps to strengthen the ties between Russia and 
Africa: training specialists in African languages at St Petersburg University dates back to 
1934. Currently, the Department of African Studies at St Petersburg University includes 
four programs, including the languages and cultures of West Africa, where the main 
languages studied are Bambara (Mali) and Maninka (Guinea and Mali). The teaching and 
study of Bambara and Maninka in Russia began in the 1960s. In this respect, the works of 
S.I. Tomchina and V.F. Vydrin are worth noting—in particular, the big dictionary 
[Vydrin, Tomchina 1999], which unfortunately remained unfinished (with only the first 
volume having been published), and the textbook [Vydrin 2008]. 

The existing potential can and should be employed to support comprehensive 
international cooperation between Russia and Africa. Creating a textbook aimed at 
Bambara speakers can be considered a token of recognition and support for Malian 
linguistic, national, and cultural identity. The University, represented by the SPbU 
Publishing House and the Language Testing Center, thus contributes to establishing 
strong friendly relations between Mali and Russia. 

 
A TEXTBOOK FOR MALI: CHOOSING THE LANGUAGE 

 
According to estimates by the United Nations Population Fund, the population of 

Mali in 2024 is about 22 million people2. Until 2023, the official language was French, 
and thirteen other local languages had the status of national languages. On July 23, 2023, 
a new constitution 3  was adopted in Mali, guaranteeing Bambara and twelve other 
languages the status of official languages, and French changed its status, henceforth 
becoming the working language (la langue de travail) rather than an official language4. 

It would prove challenging to name the total number of languages in the country due 
to the uncertain status of some idioms that can be classified either as languages or as 
dialects. The list of former national and now official languages, according to the new 
constitution5 and the law of 19966, is as follows: Bambara (Bamana), Bobo (Bomu), 
Bozo, Dogon, Fulfulde, Hassaniya Arabic, Senufo-Minyanka, Senufo-Syennara, 
Maninka, Soninke, Songhay, Tamasheq, Kassonke. Thus, the following language 
families are represented in Mali: Semitic, Berber (both belong to the Afro-Asiatic 
macrofamily), Atlantic, Songhai (part of the hypothetical Nilo-Saharan macrofamily), 
Mande, Dogon, and Gur. 

The Bambara language (also often called бамана “Bamana” in the Russian tradition, 
Fr. bambara, self-named bámanankan) is the most widely spoken language of Mali; it 
makes part of the eastern subgroup of the Manding group of the Mande language family 

                                                
2  World Population Dashboard. Mali. UNFPA https://www.unfpa.org/data/world-population/ML (accessed: 
13.07.2024). 
3 Decret № 2023-0401/pt-rm du 22 juillet 2023 portant promulgation de la constitution. Journal officiel de la 
Republique du Mali. https://sgg-mali.ml/JO/2023/mali-jo-2023-13-sp-2.pdf (accessed: 13.07.2024) 
4 Ibid., аrticle 31. 
5 Ibid., аrticle 31. 
6 Decret № 2023-0401/pt-rm du 22 juillet 2023 portant promulgation de la constitution. Journal officiel de la 
Republique du Mali. https://sgg-mali.ml/JO/2017/mali-jo-2017-39.pdf (accessed: 28.08.2024) 
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[Vydrin 2017: 46]. The number of native Bambara speakers is estimated at 4 million; the 
total number of speakers is about 14 million [Ibid.: 46]. Bambara is the language of the 
Bambara people, but it is also used by neighboring peoples. Its use exceeds the 
boundaries of the settlement area of ethnic Bambara significantly and covers almost the 
entire territory of the country.  

Since the 1970s, Bambara has been actively implemented into school education as a 
learning medium as well as a separate subject. It is also used in the field of eliminating 
illiteracy among the adult population 7 . It has been used on radio stations, national 
television, and recently also in informational and entertainment video blogs. Newspapers 
and magazines are published in Bambara, and the number of books published in this 
language runs into the hundreds. These are mainly nonfiction works, of popular, applied, 
and religious (Islamic and Christian) nature. There are already some examples of fiction 
in this language. In particular, Samba Nyaré’s novel “Love Story” (Kanuya wale) was 
published [Derive 2006]. 

The Latin-based writing system was officially established in 1967, although various 
variants of the Latin-based script had been used sporadically since the late 19th century. 
The Arabic-based script, which developed in the pre-colonial era under the influence of 
Islam, is somewhat widespread as a means of private correspondence. It is not unified. 
Many ethnic Bambara also use the literary norm of the closely related Maninka language 
and the original N’Ko script. 

A few dialects can be discerned within the Bambara language. Major dialect zones 
are: western, northern, central, southern, eastern, and southeastern [Bird 1982]. Mutual 
understanding between the representatives of the most distant dialect zones is 
complicated. A supra-dialectal koine, often referred to in literature as “Standard 
Bambara” has been formed, based on the dialect of Mali’s capital city, Bamako. This 
idiom is strongly influenced by the dialects of the closely related Maninka language, 
which are located closest to the capital. 

It is the Standard Bambara that is the subject of most of the literature about Bambara 
in general. There are grammatical descriptions [Dumestre 2003; Vydrin 2019] and large 
dictionaries [Bailleul 2007; Bailleul 2008; Bailleul et al. 2011–2018; Dumestre 2011]. 
There is an electronic corpus [Vydrin et al. 2018]. The Bambara language referred to in 
our paper as “Bambara” is also Standard Bambara. 

There is a tradition of seeing Mali as “the least Francophone of all Francophone 
countries in Africa.”8 At the same time, in Mali, Bambara is often called “the Malian 
language,” in Bambara —màlikan.  

As mentioned above, before the new constitution was adopted, Bambara had the 
status of a “national” language in Mali, along with twelve other languages. Formally, this 
status meant limited use of languages in schooling, adult literacy programs, television and 
radio broadcasting. For many reasons, not all national languages were actually used. For 
example, the Maninka language was de facto not used due to its extreme closeness to 
Bambara. Another example: the Dogon “language,” also proclaimed as national, is not 
one language, but a family of ten languages, some of which are as distant as, for example, 
Russian and Lithuanian—which are related, but not enough to ensure communication 
between the speakers. Also, for a long time, the language isolate Bangime (Bangeri), 

                                                
7 For the main stages of functional alphabetization in Bambara, see [Dumont 1973] and [Dombrowsky et al. 
1993]. 
8 Remane K. Le Mali, le pays le moins francophone d’Afrique. Swiss Info. 12.10.2010. http://swissinfo.ch/fre/le-
mali--le-pays-le-moins-francophone-d-afrique/28515390 (accessed: 15.05.2024) 
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speakers of which ethnically associate themselves with the Dogon [Heath, Hantgan 2018: 
9], was classified as Dogon. 

If we consider the languages actually used in national radiobroadcasting, we will see 
that that, apart from Bambara, only three other languages are being used on a serious 
scale: Fulfulde, Songhay and Tamasheq. Only these languages were also used in school 
education with a number of textbooks created in them. 

When choosing the language for a nationally oriented textbook, we inevitably have to 
face a question: which language will allow us to target the most learners? In the case of 
Mali, this language undoubtedly has to be Bambara: as a spoken language, neither French 
nor other major languages of Mali can compete with it since it is the only one that covers 
the majority of the population. In addition, using it allows us to target those parts of the 
population that are insufficiently covered by French-language education. Let us give a 
representative example: the first visitor to the non-governmental Russian House, opened in 
the capital of Mali, Bamako, at the beginning of 2024, was a man, with whom the 
conversation was held in Bambara. When the staff asked him if he had received any 
education, he replied that he had never gone to school and spoke only his native language. 

This case illustrates the difficulties that, despite all the advantages, one will face using 
the native language of the majority of Malians while teaching them Russian. Despite some 
level of success achieved in the field of teaching native languages in schools, education 
remains predominantly French. However, one can also recall another writing system and 
corresponding literary norm in the region—the literary language N’Ko, created in the 
closely related to Bambara Maninka language. It is widespread mainly in Mali and 
neighboring Guinea, while the Malian Maninka who use N’Ko adhere to the Guinean 
norm. Though, for the most part, the N’Ko and the Latin scripts are two competing writing 
systems, they often complement each other. For example, missionary organizations prefer 
to publish their literature in both scripts at once in order to target the maximum number of 
people. The experience of successfully promoting N’Ko should be taken into account when 
considering how to promote the role of Bambara and new state languages in general. 

There are both positive and negative tendencies to be noted in the language policy of 
Mali towards local languages after the new constitution was adopted. Positive trends 
include the normalization of the practice of using former national languages (primarily 
Bambara) in all formal and official situations. The author had the opportunity to witness 
how, in a formal situation, a Malian speaker had to apologize for not being able to deliver 
his report in Bambara before switching to French. National leader Assimi Goïta regularly 
and consistently addresses the nation in the new state language. But not all oral spheres 
have yet succumbed to the penetration of Bambara. This is still the case with television 
and radio, where more hours are allocated to French than to Bambara. The use of 
Bambara in French-language programs is also impossible9. 

In the written sphere, on the other hand, as was already mentioned, to this day, the 
alphabetization programs have not been intensified, and school education remains in 
French. Another deplorable fact is that the largest Bambara newspaper, Kibaru “News,” 
which was published since the 1960s, has ceased to come out in paper format and is now 
available only on the website of the main Malian French-language newspaper, L’Essor. 
Newspapers in Soninke (Xibaare) and Fulfulde (Kibaaru) are no longer being published. 

                                                
9 However, even here the system is flexible: during a trip to Mali in February 2024, the author had to insistently 
prove the need for an interview with him on one of the TV channels (dedicated to the upcoming textbook) to be 
held in Bambara, and not in French. The negotiations were successful, and the interview was recorded in 
Bambara, with French subtitles. 
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TRANSLATION ISSUES 
 

Despite considerable advances in the field of language development, Bambara 
remains a functionally limited language used mostly in the oral sphere. When required to 
write it down, Malians often resort to French orthography. This can be commonly noted, 
for example, on advertising billboards and in private correspondence. At the same time, it 
is not difficult to retrain a Malian who is literate in French to use the official 
orthography—in no small part, due to the fact that it is better suited to the language: it 
perfectly follows the phonetic principle, has no digraphs, and takes into account all 
phonological oppositions (except for tonal ones, since practical orthography has no tonal 
marking). 

Since we are talking about translating a textbook of Russian as a foreign language, it 
is to be expected that the majority of the text is in Russian. The parts translated into 
Bambara were: the preface, the assignments, grammar explanations, the lesson 
vocabulary, the main vocabulary at the end, and the test instructions. “We are learning 
Russian” textbooks use a conscious-practical method requiring a formal explanation of 
grammar and the comparison of grammars [Vyatutnev 1984, 16], hence the need for 
translation. 

Malian school textbooks in Bambara were chosen as speech references for translating 
the assignments10. These references are relatively conventional and do not demonstrate 
serious discrepancies between textbooks. Here are some examples of the formulations, 
based on the school textbook references. They can be either short (A kalan ‘Read’) or 
quite extensive (A lamɛn ka segin a kan. Kɔfɛ, a lamɛn kokura ka sɔrɔ ka kanɲɛ kɔrɔci, i 
ye min mɛn ‘Listen and repeat. Then listen again and underline the syllable from the pair 
that you hear’)11. The emphasis was placed on compliance with the established Malian 
school tradition rather than a literal match with the Russian original (provided that the 
meaning was maintained). 

The main problem faced by a translator of a specialized text into a functionally 
limited language is, without a doubt, the lack of terminology. Solving this problem is not 
difficult, but it seems ethically questionable to create new terms without being a native 
speaker. Note that the first European missionaries among the Bambara did just that, but 
sometimes they resorted to Muslim religious terminology developed by the Bambara. In 
our case, the problem was solved with the help of a group of ten Malian experts who 
were native speakers of Bambara, fluent in Russian, and mostly had a philological 
education. The leading role was played by Yaya Traoré, to whom the author expresses his 
heartfelt gratitude. 

The terminological problems encountered by the translator can be divided into two 
types: 1) the lack of specialized linguistic terminology; 2) the lack of general scientific 
terminology and words denoting modern urban realities; for the latter, several synonyms 
often coexist, most often a French borrowing and one or more competing neologisms. 

As for the lack of linguistic terminology, it was decided to take the conventional 
tradition as much into consideration as possible, which meant referring to school 
textbooks on Bambara as a native language and teaching aids. The most recent Bambara 
Grammar for Teachers, written in Bambara, was used as a basic reference [Diallo et al. 
                                                
10 A more or less complete review of school literature in Bambara deserves separate publications. We will only 
mention the textbook on Bambara as a native language [Wulalɛ, Boli 2009], which can be considered exemplary, 
and the grammar for teachers [Diallo et al. 2006], which also contains examples of assignment formulations. The 
Bambara Language Corpus [Vydrin et al. 2018] was of considerable help in finding formulations. 
11 Both examples are taken from our translation. 
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2006]. Its data were compared with earlier grammars and textbooks, as well as with the 
data in the article [Doumbia 2001].  

Here are some examples of the terms borrowed from [Diallo et al. 2006]. Tenses: 
waati tɛmɛnnen—past tense, senna waati—present tense, waati nata—future tense. Most 
of the part-of-speech designations: wale—verb, tɔgɔ—noun, mankutulan—adjective, 
sɛmɛntiyalan—adverb. Phonetic terms: dafalen—vowel, dafata—consonant. 
Morphological and syntactic terms: kɔnɔrɔ—suffix, kɔbila—postposition, daɲɛkulu—
construction, kumasen—sentence. Names of grammatical categories and meanings: 
kelenyasira—singular, cayasira—plural. 

A number of terms designating the phenomena of the Russian language that do not 
exist in Bambara were taken from the everyday language: nima—animate, ninntan—
inanimate, cɛ siya—masculine, muso siya—feminine. It proved challenging to find words 
from everyday language for a number of terms; these include, in particular, the name of 
the Russian nominal category of “case” and the names of the meanings of this category. 
The Russian term падеж (“case”), as is known, is a calque from the Greek πτῶσις or 
Latin casus “falling, fall.” There was no point in calqueing this further into Bambara 
since the term would have been completely unclear. It was decided to settle on the 
artificial term mabɛntaamasyɛn, which can be roughly translated as “grammatical 
feature.” The names of the cases were also not calqued from the European tradition but 
chosen in accordance with their main functions, for example: waletigi mabɛntaamasyɛn ‒ 
nominative (subject case), waledafali mabɛntaamasyɛn—accusative (object case). It 
should be noted that the Latin names of the cases (and their French equivalents) are partly 
known to Malians who studied Latin at school, but it was decided against borrowing 
them, which once again confirmed the purist tendencies of our project. As a result, the 
entire system of grammatical terms (the glossary contains 66 units) was created on the 
basis of the original Bambara vocabulary with very few old Arabic borrowings, such as 
waati from Ar. waqt “time” and mankutulan “adjective” (formed with the instrumental 
suffix -lan from mankutu “property, feature” from Ar. manqūṭ ‘letter with dots’). 

When it came to the lack of modern terms and the issue of neologisms and French 
borrowings, we decided to take two approaches at once. In the assignment formulations, 
the most frequent options were selected whenever possible. The frequency was checked 
using the Electronic Corpus of Bambara [Vydrin et al. 2018]. Another approach was 
applied in the dictionary appendix: two or more variants were given. A significant help, 
in addition to the dictionary [Bailleul et al. 2018], was a series of works by Moussa Jaabi 
on specialized Bambara terminology [Jaabi 2007, 2008a, 2008b]. 

 
ADAPTATION ISSUES 

 
When creating a nationally specified textbook, one, as it is widely known, has to 

consider two types of specificity: the learner’s native language as well as the specifics of 
their native country and culture. As for the language, it is necessary to predict phonetic 
and grammatical interference, which can serve as sources of potential mistakes. For 
Bambara, some preliminary work on the phonetic part has already been carried out in 
[Davydov 2024], although it still requires field verification. The author refers those 
wishing to get acquainted with more specialized linguistic information to the 
aforementioned publication. 

As for the adaptation of the content, the materials were prepared by the translator in 
consultation with the already mentioned group of Malian experts in Russian studies. 
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First, a list of personalities popular and positively assessed in the country was 
prepared. It included mainly Malians, as well as people from other African countries. It 
should be duly noted that there was no special methodology (social survey, focus groups) 
behind the selection of names on the list; it was the result of a discussion within a group 
of experts. The author finds the resulting list, however, to be quite satisfactory and 
consistent with the objectives it serves. The next stage was the inclusion of these names 
in the educational texts of the textbook, along with names related to Russian culture. It 
was done with the purpose of striking the necessary balance of “familiar” and “foreign” 
in the textbook. The methodologists of the Language Testing Center of St Petersburg 
State University were responsible for this part of the work. The list of selected 
personalities is given in the table below. 

 
Table 1. Names of personalities selected for adaptation 

Name Occupation Country 
Ali Farka Touré musician, guitarist, singer Mali 
Amadou Hampâté Bâ writer, historian Mali 

Ahmadou Kourouma writer Côte d'Ivoire 
Assimi Goïta politician (National leader of Mali) Mali 
Bitòn Coulibaly historical figure Mali 
Daba Modibo Keïta athlete, taekwondoist Mali 

Didier Drogba athlete, football player Côte d'Ivoire 
Baba Sissoko griot (singer-storyteller) Mali 
Iba One musician, rapper Mali 
Camara Laye writer Guinea 

Léopold Sédar Senghor politician (President of Senegal) Senegal 
Mansa Musa historical figure Mali 
Massa Makan Diabaté writer Mali 
Modibo Keïta politician (President of Mali) Mali 

Nelson Mandela politician (President of South 
Africa) 

South Africa 

Patrice Lumumba politician DRC 
Salif Keïta musician, singer Mali 
Salif Keïta athlete, football player Mali 
Samory Toure historical figure Mali 

Seydou Badian Kouyaté writer Mali 
Sidiki Diabaté musician Mali 
Sundiata Keita historical figure Mali 
Thomas Sankara politician (President of Burkina 

Faso) 
Burkina Faso 

Tieba Traoré historical figure Mali 
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Name Occupation Country 
Oumou Sangaré musician, singer Mali 

Francis Ngannou athlete, boxer, MMA fighter Cameroon 
Cheick Sanou (Iron Biby) athlete, strongman Burkina Faso 

Source: Compiled by the group of Malian guest experts at the Language Testing Center of St. Petersburg 
State University. 

 
Second, the translator was to provide the methodologists with lists of common 

Malian male and female names. The following male names were selected: Mamadi, 
Amadou, Sidiki, Bourama, Karim, Ali. Female names: Aminata, Aissata, Mariam, Fanta, 
Oumou, Dieneba. Also, lists of large cities in Mali (Bamako, Segou, Kita, Sikasso, 
Bougouni) and cities of great historical significance (Tombuktu, Djenné, Gao) were 
prepared. 

Third, the issue of the propriety of mentioning certain realities in a textbook intended 
for a predominantly Muslim audience was discussed with Malian experts. For example, 
the image of a ballerina in a tutu was initially considered to be potentially inappropriate 
but was approved by the experts. 

 
DISCUSSION 

 
Let us try to summarize the problems presented and suggest some ways of solving 

them. 
The lack of linguistic terminology does not necessarily mean its actual absence but 

can indicate problems with its being documented in the dictionaries. This is particularly 
relevant for Islamized regions with rich traditions of commenting on the Quran in local 
languages, which have sometimes developed a very precise linguistic vocabulary. 
Studying this terminology can help solve the practical problems of teaching Russian as a 
foreign language. Even more important is studying local school textbooks on the native 
language, which can provide, if not all, then a significant part of the terminology 
necessary for teaching Russian as a foreign language. 

The lack of general scientific and “urban” terminology or the abundant use of 
borrowed words in spoken language also should not be considered an insurmountable 
obstacle to translation. Words denoting modern realities are coined by borrowings from 
the colonial language, and often there are also parallel synonyms-neologisms created on 
the basis of native vocabulary and used in the media. Through the media, they enter 
everyday speech. Neologisms are not recorded in dictionaries quickly enough due to the 
fact that field linguists are sometimes inclined to pay much more attention to rural 
speech. Journalists writing and speaking in local languages use a large number of 
established new vocabularies. They should be brought in as consultants. On the other 
hand, there is no need to overly support purist tendencies since the translation, naturally, 
should reflect living speech. Frequency dictionaries and linguistic corpora, which 
unfortunately exist today only for individual African languages (of which Bambara is a 
remarkable example), could help determine the frequency ratio of native and borrowed 
words. Creating such dictionaries and corpora should become the objective of African 
linguists. 

The author hopes that the experience presented will be helpful to colleagues who 
undertake similar projects. 
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Аннотация. В связи с укреплением российско-африканских отношений значительную 

роль сегодня приобретает создание национально-ориентированных пособий по русскому 
языку как иностранному, ориентированных на африканские страны. Языковая ситуация в 
Мали после принятия новой Конституции, понизившей статус французского языка с 
«официального» до «рабочего» и повысившей статус национальных языков, 
характеризуется тем, что использование местных языков усиливается во многих сферах. 
Один из учебников серии «Мы изучаем русский», выходящей в издательстве Санкт-
Петербургского государственного университета (СПбГУ), адаптирован для Республики 
Мали.  

В учебнике используется сознательно-практический метод обучения, поэтому 
объяснение грамматики, а также формулировки заданий при адаптации были переведены 
на язык бамбара (бамана),  который признан в Мали средством коммуникации между 
различными языковыми группами. Переводчик, готовящий технический текст на 
функционально ограниченный язык, обслуживающий преимущественно устную сферу, 
сталкивается с многочисленными трудностями, прежде всего, терминологического 
характера. В данном случае их можно разделить на два типа: 1) недостаток специальной 
лингвистической терминологии; 2) недостаток общенаучной терминологии и слов, 
обозначающих современные городские реалии. Эти трудности преодолевались через 
обращение к внутренним ресурсам языка: устной традиции комментирования письменных 
текстов, традициям школьного обучения на родном языке, а также к терминологическому 
узусу,  стихийно сложившемуся в языке СМИ.  В содержательной части учебник был 
адаптирован к малийским реалиям: введены персоналии, известные малийцам и 
вызывающие у них положительную оценку; фигурирующие в тексте имена частично 
заменены на малийские, чтобы создать необходимый баланс «своего» и «чужого».  

Опыт создания национально-ориентированного пособия по русскому языку для Мали 
сможет помочь при осуществлении аналогичных проектов, ориентированных на 
африканские страны. 

 
Ключевые слова: русский язык как иностранный, РКИ, ТРКИ, усвоение второго 

языка, языковая политика, Мали, бамбара, бамана, перевод 
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