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Abstract. The article analyzes the current state of education in Angola and Mozambique and 

the roots of the problems that prevent these countries from achieving true cultural sovereignty—
a set of socio-cultural factors that allow the people and the state to form their identity regardless 
of external influence, preserve historical memory, and adhere to traditional spiritual and moral 
values; the sovereignty, of which an integral part is а plano a developed, truly national system of 
education. The authors draw attention to the fact that both countries, which had been Portuguese 
colonies for many years, had a largely similar legacy of the colonial past by the time of 
independence. During the period of independent development, both states have made significant 
progress in eliminating illiteracy and building a system of universal education. But the anti-
colonial and civil wars that plagued both Angola and Mozambique for a long time became an 
obstacle to the economic and socio-political development of these countries, including education. 
Colonial education was modeled on the metropolis, and its characteristic feature was the almost 
complete exclusion of the indigenous population from the system of education. A significant 
barrier to Africans’ access to education was the lack of schools and their insufficient funding, low 
teaching standards, and racial discrimination. The consequences of the colonial past and the 
heavy legacy of the civil wars are still making themselves felt today. Foreign partners, including 
the Russian Federation, are helping both countries to solve existing problems. Russia’s 
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willingness to further develop its long-standing cooperation with Mozambique and Angola in the 
field of education was stated on the sidelines of the Second Russia-Africa Summit in 2023. 
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INTRODUCTION 
 
The problem of overcoming the legacies of colonialism and neocolonial influence on 

various aspects of the life of African countries has recently acquired particular 
importance. One of the most important tasks of modern development has become 
achieving not only political or economic but also cultural sovereignty and, as an integral 
part thereof, sovereignty in the field of education, as well as the support of national 
languages. The main component of this process is the creation of a truly independent 
education system focused on national needs. The evolution and functioning of the 
European-type education system in Angola and Mozambique have similar features and 
results due to the common historical processes that took place in both these countries. 
Both former Portuguese colonies, Angola and Mozambique share a common burden of 
colonial legacy, great achievements during the period of independence, the difficult 
experience of anti-colonial and civil wars, and, as a consequence, a number of missed 
opportunities on the way to achieving true educational sovereignty. The paper shows how 
the colonial authorities created obstacles to the education of the indigenous population; 
what impressive progress has been made towards achieving universal education and in 
the development of national languages and the eradication of illiteracy in the first phase 
of independence in both Angola and Mozambique; how badly the national education 
systems of both countries were damaged during the hostilities. Serious difficulties 
standing in the way of the development of education in the current period and measures 
to overcome them are also analyzed in the paper. 

 
THE LEGACY OF COLONIALISM 

 
Angola. During the colonial period, the education of the indigenous population of 

Angola was at a very low level. By the 1870s, there were only 489 students in the country 
[Duffy 1959: 257]. There were no secondary schools; in 1919, the first lyceum was 
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opened in Luanda. Higher education institutions did not exist until 1962, and only a few 
Angolans could study in European universities. Among them was the future president of 
independent Angola, A.A. Neto. As in other African countries, the first schools in 
Angola, established by missionaries, formed the basis of education. Public schools 
appeared much later. Under colonial law, the education of Africans was administered by 
Catholic missions, and only in areas where they were absent was education directed by 
the colonial administration. By 1954, public schools accounted for only 20% of 
educational institutions at all levels and were intended mainly for children of Europeans 
[Duffy 1959: 314].  

The education system was built on the model of the metropole, and a characteristic 
feature of it was the almost complete removal of the indigenous population from the 
management of education. Africans were allowed to work only at the lower levels of the 
system. From the beginning of the 20th century, the colonial authorities actively 
participated in the shaping of the sphere of education, paying considerable attention to 
“moral education” and teaching the Portuguese language. In the 19th century, teaching in 
local African languages was prohibited. 

Education was racially based, and there were separate schools for Africans and 
Europeans. While the latter were organized to a high standard, the schools for Africans 
were very poorly equipped, and very little money was allocated for their maintenance. In 
the Portuguese colonies, it was difficult for Africans to enter European schools, even 
during the later stages of the colonial period, when the process of establishing interracial 
schools was already underway in the colonies of other European countries. To be 
admitted, Angolans had to pass a difficult exam and have a good knowledge of 
Portuguese; then they could be admitted to schools for Europeans if there were vacancies. 
By 1955, the schools for “civilized” residents had 4016 Angolan students and 
11071 Europeans [Ponomarev 1963: 34]. 

In addition to maintaining public schools, the administration of the Portuguese 
colonies financially helped private schools, but, according to the law of 1941, it was 
forbidden to give subsidies to missions other than Portuguese Catholic ones [Hailey 
1957: 1215]. The budget spending on education in the Portuguese colonies in Africa was 
the lowest of all African colonies. In 1951, in Angola, they amounted to 1.3% of budget 
expenditures (in the British colonies, expenditures on education reached 15%) [Hailey 
1957: 1257]. At the same time, Angola spent 33 times more money on the education of a 
European student than on the education of an African child. Gradually, Africans 
themselves began to play a significant role in financing education. In rural areas of 
Angola, teachers received salaries from funds collected by local authorities [Ponomarev 
1963: 42–43]. 

According to the 1950 census, 96.6% of the country’s population was illiterate. Of all 
the children who studied from 1967 to 1970, only 4.4% completed the full course of 
primary education and passed the exam for the 4th grade. Even the colonial authorities 
admitted that the primary education of Africans provided extremely superficial 
knowledge and led to repeated illiteracy [Khazanov 1999: 356]. 

The system of higher education was introduced in Angola only in 1963, and this 
innovation was implemented along with a number of other limited reforms to improve 
education in the colonies of Portugal. The purpose of these reforms was to create an 
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African elite brought up on Portuguese culture. They did not result in any significant 
increase in literacy among Angolans. By 1974, only 15% of the country’s population 
could read and write [Fituni 1985: 164]. 

Mozambique. The European education system in Mozambique began to take shape 
in the middle of the 19th century. The education of Africans was carried out almost 
exclusively by Catholic and Protestant missions. To educate the children of whites and 
so-called assimilated citizens, public and private schools were established. Thus, the 
principle of separate education became the basis of the education system. In the 1870s, 
there were only about 400 students in Mozambique. The first public schools opened later 
than missionary schools. By 1900, no more than 146 Africans and “mulattoes” were 
enrolled in public schools in Mozambique, in addition to the children of white settlers 
[Duffy 1959: 257–258]. 

After 1940, in accordance with the Concordat between Portugal and the Vatican, the 
Church began to exercise control over the activities of all educational institutions. The 
use of local languages in the teaching process was prohibited, except in schools at 
Protestant missions, so the main language of instruction was Portuguese. Until almost the 
end of the colonial period, the European education system served only the children of 
white settlers. In 1951, when Mozambique was declared an overseas province of 
Portugal, only 4,500 white children and 5,000 Africans attended primary school, while 
800 European children and only 5 African children attended the only secondary school 
[People’s Republic of Mozambique 1986: 181]. 

A characteristic trait of the system was the category of “assimilated” citizens—
Africans who received the status of indigenous inhabitants of Portugal. The Portuguese 
authorities proclaimed that they did not pursue a policy of segregation towards the 
indigenous population but, on the contrary, sought “general assimilation.” Portuguese 
officials even expressed the opinion that there was “no colonialism” in the colonies of 
Portugal at all, and marriages between Africans and white residents of dependent 
territories were cited as an example. However, an illiterate African could not become 
“assimilated” and receive Portuguese citizenship and all the benefits associated with it 
[Bavo and Coelho 2022: 56–64]. 

The state of education in Mozambique was such that it was practically impossible for 
the indigenous people to receive it even at the primary level. In rural areas, there were 
virtually no schools, with the exception of rare missionary stations, and only a small part 
of the African population lived in the cities. And even in the administrative center of 
Lourenço Marques, where all the children of white settlers attended school, only a few 
percent of African children went to primary school. Thus, the country had the highest 
percentage of illiteracy among the indigenous population—99%, and by 1956, there were 
only 4.5 thousand “assimilated natives” in Mozambique [Makarov 1959: 20]. 

The impetus for the development of education among Africans was the beginning of 
the armed struggle for independence. The Portuguese government made concessions in 
the social sphere and, among other things, increased the number of educational 
institutions, expanded the eligibility criteria for students, and abolished the control of the 
church over the education system, making it secular. The indigenous population was 
given the opportunity to study together with whites in any educational institution. But this 
remained a formality: in reality, Africans had the opportunity to receive education only 
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within the framework of the so-called adaptive school: a 2-year preparatory course for the 
study of the Portuguese language and a 3-year elementary primary school, which were 
run by religious missions and introduced the indigenous population to the Portuguese 
language, culture, and history of Portugal [Chimbutane 2018]. 

But despite attempts to improve the situation in education, only 30% of African 
children in the early 1970s were enrolled in school, and for the vast majority of them, 
education ended at the primary elementary 3-year school, with only 1% of students 
continuing their education, mainly in vocational education. 93% of Mozambicans were 
illiterate [People’s Republic of Mozambique 1986: 182]. 

 
ACHIEVEMENTS AND DIFFICULTIES OF THE PERIOD OF INDEPENDENCE 

 
Angola. Since independence in 1975, the restructuring and improvement of the 

education system has become one of the most important areas of development in Angola. 
A broad campaign to eradicate illiteracy was launched in the country. On November 22, 
1977, the first president of Angola, António Agostinho Neto, in his speech, proclaimed the 
opening of the literacy campaign. This day, November 22, has been officially fixed as the 
National Educator’s Day since 1978. The adult population was educated at the place of 
work or service. By 1983, 44% of the population had already become literate. Angola was 
awarded the UNESCO Prize in 1980 for its achievements in the eradication of illiteracy. 

The problem of the national language, an integral part of the cultural sovereignty of 
the young independent state, was also solved. Since the population spoke 11 main 
languages, they began to be used in the educational process, first in the primary classes of 
rural schools and then gradually in urban schools. The use of national languages was 
hampered primarily by the fact that they were unwritten. The Government had worked to 
develop practical scripts. In 1978, the National Institute of Languages was established. 
By 1983, primers and textbooks were published in 6 African languages, including 
Kwanyama and Kimbundu. 

Primary and lower secondary school enrolment has increased dramatically since 
independence. By 1983, 2,600,000 children were studying in primary schools (grades 1–
4), and 400,000 children were studying in secondary schools [Fituni 1985: 165]. By this 
time, education in primary school was proclaimed secular, compulsory, and free. The 
principle of combining education and work was approved. Children from the age of 
5 were admitted to the free preparatory class. A big problem was the lack of teachers. In 
1977, only 25,000 teachers worked in the education system, of whom only 7% had 
special education and were extremely unevenly distributed among the provinces.  

In the 1970s, preparations were made for the introduction of compulsory eight-year 
education, and a new education system was being developed, which was supposed to 
unite preschool institutions, eight-year schools, technical schools, and centers for the 
training of skilled workers. Schools were created where young people could study while 
continuing their work on farms or in factories. 

Since independence, Angola has faced enormous challenges in higher education. 
In 1974–1975, many university students and teachers left the country. Under bilateral 
agreements between the governments of Portugal and Angola, the majority of Angolans 
belonging to the national elite continued to enroll in Portuguese secondary schools, 
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polytechnics, and universities. However, many of those who studied in Portugal were 
unable to complete their studies or did not return to Angola. 

The National University of Angola in Luanda, founded in 1963, remained the only 
institution of higher education. In the early 1970s, up to 4,000 people studied there, but 
only 10% of them were Africans. In the 1978/1979 academic year, only 1252 students 
studied here, but in 1981/1982, their number reached as many as 8 thousand [Fituni 1985: 
166]. In 1979, in honor of the country’s first president, the University of Angola was 
renamed the University of Agostinho Neto. 

Meanwhile, the civil war and foreign intervention, the consequences of which the 
government of independent Angola faced, significantly slowed down the development of 
the country’s social sphere. Despite all the efforts of the authorities, the civil war 
significantly undermined the development of the education system. Between 1977 and 
the mid-1980s, school attendance declined in some areas, and the costs of the war 
absorbed the money needed to build schools, print books, and buy equipment. The main 
obstacle was, of course, the military operations themselves in the southern and central 
regions of the country. Their consequences, including UNITA attacks on schools and 
teachers and the massive displacement of the rural population in those areas, disrupted 
the normal education of hundreds of thousands of children. 

During the civil war, almost half of all schools were looted and destroyed, leading to 
problems with overcrowding in classrooms. In addition, factors such as unexploded 
ordnance, lost identity documents, and poor health prevented children from attending 
school regularly. In 1995, 71.2% of children aged 7 to 14 attended school. However, 
more boys were attending school than girls, and there were significant differences in 
attendance between rural and urban areas. Teachers tended to be poorly paid, 
undertrained, and overworked (sometimes teaching two or three shifts a day). Although 
budgetary allocations for education increased in 2004, the education system in Angola 
remains grossly underfunded.  

In 1999–2000, the gross enrollment rate in primary education was approximately 
74% and the net enrollment rate in primary education was about 30%. In the provinces 
most affected by the war, the overall coverage rate averaged less than 40%. In 2002, only 
26% of children enrolled in primary school reached the fourth grade. Girls tended to have 
a lower enrollment rate than boys. 

By the end of the civil war, Angola’s education infrastructure was largely destroyed. 
In 2002–2004, 66% of girls and 57% of boys were enrolled in primary school, but only 
57% and 59%, respectively, actually attended it. There were no data on secondary school 
registration rate, but the real attendance rate was 22% for girls and 20% for boys 
[Encyclopedia Africa 2010: 257]. 

Mozambique. In this country, as early as the years of the struggle for independence 
under the leadership of the Mozambique Liberation Front (FRELIMO), a system of 
education based on revolutionary-democratic principles began to take shape in the 
liberated territories. Since 1970, the first public schools of several types were being 
opened in the territories under the control of FRELIMO: 2-year schools for young 
children; boarding schools for teenagers, fighters, and commanders of guerilla 
detachments. By the end of this year, 120 schools were opened, where 12 thousand 
people studied [People’s Republic of Mozambique 1986: 183]. 
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Among the first decrees of the new Mozambican government were laws on the 
nationalization of all private and missionary educational institutions and on the creation 
of a unified public education system. Religious education was abolished, and ideological, 
political, and labor education was included in the curriculum; education was declared free 
at all levels. FRELIMO had set three main objectives in the field of education: the fight 
against illiteracy, the democratization of education to ensure that all children are enrolled, 
and the elimination of discrimination against women in education. 

The use of old school textbooks brought from Portugal was prohibited by law 
[Bussotti, Nhaueleque 2022: 150]. A commission was created to develop new textbooks. 
Since 1977, educational literature was being published for all school subjects. The 
curriculum included the native language, African folklore, national music, political 
education, and labor education. Instruction in the upper grades continued in Portuguese, 
but in the primary classes of rural schools and in literacy courses, instruction was 
conducted in the national languages with a written language: Tsonga, Shona, Shangaan, 
Shirengo. 

After the reform of 1977, Mozambique had a unified public education system. Since 
1983, the first stage of primary education has been compulsory. By that year, the number 
of primary school students had more than doubled from 672,000 in 1975 to 1.5 million, 
with 5,800 such schools. From 1977 to 1983, the number of secondary schools increased 
from 33 to 136, and the number of students from 43 thousand to 105 thousand people 
[People’s Republic of Mozambique 1986: 185]. 

After independence, Mozambique established a wide network of vocational schools 
and centers to train skilled workers for the agriculture and industrial sectors. They 
accepted graduates of primary schools. For a long time, higher education could only be 
obtained at the E. Mondlane University1 in Maputo and at the School of Army Cadres. In 
the mid-1980s, 2.5 thousand students studied at 12 faculties. About 70% of them 
combined their studies with work. 

The first steps to eradicate illiteracy among the adult population were taken by the 
FRELIMO leadership as early as the years of armed struggle. Since independence, the 
eradication of illiteracy has become one of the main tasks of the Government. In 1978, a 
campaign was launched under the slogan “Every citizen should be able to read and 
write.” It took place in several stages, during each of which the illiterate learned to read, 
count, and write for 2 hours a day. 

The difficult political situation associated with the hostilities because of the civil war 
and intervention also left a negative imprint on the education system of Mozambique 
[King, Nevins 2021: 140]. In addition to all the difficulties for the educational process 
brought by the war, schools in Mozambique were often the targets of RENAMO attacks2. 
The literacy rate of the population fell from 20% in 1983 to 14% in 1990 [Mungazi, 
Walker 1997: 84]. After the end of the war, the situation improved slightly, and by 1998, 
the literacy rate of the population reached 40%; at the same time, there were 2 times more 
literate men than women [Higher Education in Mozambique 2003: 17]. 

                                                
1 Until 1976, the University of E. Mondlane was called the University of Lourenço Marques. 
2 The Mozambican National Resistance (Resistência Nacional Moçambicana) was an armed anti-government 
organization that later grew into an opposition political party. 
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DIFFICULTIES OF THE CURRENT STAGE 
 

Angola. In order to improve the situation in the Angolan education system, a number 
of specialized programs were introduced. In 2004, the government completed a 
nationwide campaign that has registered 3.8 million children under the age of 18 since 
August 2002. UNICEF and the Government of Angola recruited and trained 
29,000 primary school teachers for the 2004 school year. As a result, enrollment 
increased by almost 1 million, mostly in grades 1 to 4. In April 2004, the Ministry of 
Education held a public consultation on the proposed “National Action Plan on Education 
for All.” 

 With the increase in oil prices by the end of the 2000s, the Angolan government 
received significant financial resources through taxes on profits from oil and diamond 
production [Nhabinde, Lichucha 2023]. The increase in the state budget revenues, 
together with the end of the armed conflict, opened up a new opportunity to expand and 
improve Angola’s education system. 

In addition, the Ministry of Education has requested the introduction of the “Cuban 
system” (a Cuban method of teaching adult literacy through audiovisual means) starting 
in March 2009 in the provinces of Luanda, Benguela, Huambo, and Bié, with subsequent 
extension to other parts of the country. This method was first implemented in Luanda as a 
pilot project, for which a group of 10 teachers from Cuba went to Angola in early 2009. 
Cuban specialists have taught at Angolan state universities and other educational 
institutions since the signing of the first cooperation agreement in 1976, and now 
Angolan students receive higher education in that country in 30 areas of training, 
including medicine, veterinary medicine, agronomy, civil engineering, and industry. 
According to the President of the National Youth Council, I. Kalumba, over the years of 
cooperation with Cuba, Angola has been able to train more than 45 thousand specialists 
in various specialties that are in demand in the socio-economic sphere3. 

In 2023, a Memorandum of Understanding on Higher Education was signed between 
Angola and Cuba, providing for the possibility of direct contacts between the training 
centers of both countries without the mediation of the ministry. Educational institutions 
of the two countries can conclude bilateral agreements on the hiring of teachers and the 
implementation of joint research projects. A bilateral technical committee has also been 
set up to promote Angolan and Cuban training and research centers for the development 
of teaching and research. Angola’s Ministry of Education is speeding up training to 
ensure that 50% of university professors have a master’s degree and 14% have a 
doctorate by 20274. 

However, in remote rural areas, the social sphere, including education, is still 
underdeveloped. This led to increased migration to municipal and provincial capitals, 
where basic services and schools were forced to work beyond their capacity. Many of the 

                                                
3 Cuba – Angola: 45 years of cooperation. Pravda. Vol. 98 (31158). 09.09.2021. (In Russ.). https://gazeta-
pravda.ru/issue/98-31158-9-sentyabrya-2021-goda/kuba-angola-45-let-sotrudnichestva/?ysclid=lzqjvdfjlu98995 
7871 (accessed: 15.08.2024) 
4 Higher education institutions focus on Angola-Cuba cooperation. Prensa Latina. 15.04.2024. 
https://www.plenglish.com/news/2024/04/15/higher-education-institutions-focus-on-angola-cuba-cooperation/ 
(accessed: 15.08.2024) 
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newly built schools lacked qualified teachers, curricula, staff, and the necessary 
resources. 

A big problem for the Angolan education system is the education of special 
categories of children. Years of conflict have left many students, including former child 
soldiers, disabled. The abuse suffered by many abducted and war-affected girls has made 
them particularly vulnerable. For these categories of youth, the learning opportunities 
available to them often do not meet their needs [Langa 2013: 66–68]. 

In 2024, the country’s first lady, Ana Díaz Lourenço, advocated for strengthening the 
promotion of literacy education for girls and overcoming school gaps, especially in rural 
areas. In Angola, she said, the project “Empowering Girls and Education for All” has 
been implemented since 2021, involving about 9 million students in preschool, primary, 
and secondary schools. The project aims to train teachers and school leaders, support 
strategies to empower girls by improving the education system and access to education, 
empower girls and young women, and enable them to enroll and complete at least 
secondary education5. 

 Dalva Ringote Allen, Minister of Social Development, noted that the country has 
made significant progress in the education sector, increasing primary school enrollment 
to 76% in 20226. 

Currently, education in Angola is multi-stage and based on the principle of 
accessibility [Warikandwa et al., 2023]. Basic primary education is compulsory and free, 
lasts for 8 years, and is divided into three stages: 4-year primary (6–9 years, grades 1–4) 
and two more 2-year primary (10–11 years, grades 5–6, and 12–13 years, grades 7–8). 
Basic education is considered to be incomplete general education. 

The next stage is secondary education, received at the age of 14–17. In the case of 
preparation for admission to higher educational institutions, this is education in grades 9–
11, which provides complete secondary education. It is also possible to obtain secondary 
vocational education, in educational institutions of a vocational and technical orientation, 
in 4 years. 

The third stage is the stage of higher education, which requires entrance 
examinations. Education in universities is provided for several programs and can reach 
6 years. The first stage is a bachelor’s degree (2–3 years), then master’s programs with a 
diploma (2–3 years). It is possible to study under the licentiate program (4–6 years old). 
After studying at the university, it is possible to obtain a doctoral degree after defending a 
research work7. 

In addition to the University of Agostinho Neto in Luanda (UAN), which had been 
the only one in the country for a long time, in 1998, the Catholic Church also founded the 
Catholic University of Angola (UCAN) in the capital. Over the years, UCAN has 
accumulated about 40 faculties scattered throughout most of the country. After political 
                                                
5 A educação é vital para o futuro de qualquer país. Jornal de Angola. Jornal de Angola. https://scm.gov.ao/ 
web/noticias/a-educa%C3%A7%C3%A3o-%C3%A9-vital-para-o-futuro-de-qualquer-pa%C3%ADs (accessed: 
15.08.2024) 
6 Ministra de Estado anuncia na ONU avanços no domínio social em Angola. Jornal de Angola. 
https://www.jornaldeangola.ao/ao/noticias/ministra-de-estado-anuncia-na-onu-avancos-no-dominio-social-em-
angola/ (accessed: 15.08.2024) 
7 Afonina  N.  The  system  of  education  in  Angola.  Handbook Author 24. 20.01.2025. (In Russ.). 
https://spravochnick.ru/pedagogika/sistema_obrazovaniya_v_angole/ (accessed : 21.01.2025) 
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liberalization in the 2000s, private universities began to emerge. Some of them were 
affiliated with universities in Portugal: Universidade Lusíada, Universidade Lusófona, 
and Universidade Jean Piaget (all of which are located in Luanda). Others were Angolan 
initiatives: the Universidade Privada de Angola (Luanda and Lubango), the Technical 
University of Angola (Universidade Técnica de Angola, Luanda), the Methodist 
University (Luanda), the Metropolitan University (Universidade Metropolitana, Luanda), 
and the Instituto Superior de Ciências Sociais e Relações Internacionais, Luanda. Saudi 
Arabia announced the creation of an Islamic university in Luanda. In 2009, UAN was 
divided: while it exists under the same name in the provinces of Luanda and Bengo, the 
faculties in Benguela, Huambo, Lubango, Malange, and Uige now constitute autonomous 
public universities. 

The Ministry of Education of Angola is speeding up the training of specialists so that 
by 2027 50% of university teachers have a master’s degree and 14%, a doctoral degree8. 

Higher education in Angola is characterized by high cost (in connection with which 
many Angolan students study abroad, including in Russia) and elitism. In general, among 
the current trends in the insufficiently satisfactory development of education in Angola 
are the lack of qualified teachers at all levels of education, the lack of schools and 
equipment, insufficient funding of the education system, and low literacy of the 
population [Cassinela, Ckagnazaroff 2023]. At the same time, we can also note positive 
trends, such as the massification of primary and secondary levels of education and the 
development of digitalization. 

If in 2001 the literacy rate among the adult population was 67.41% (54.19% for 
women, 82.92% for men), then in 2022, it was 72.4% (62.5% for women, 82.8% for men). 
In the age group of 15–24 years, 72.19% of Angolans (63.18% of women, 83.78% of men) 
were literate in 2001, in 2022—83.3% (80.7% of women, 85.9% of men)9. 

To address the challenges, the Angolan government is implementing reforms aimed 
at improving the quality of education, increasing teachers’ salaries, and expanding access 
to education for all segments of the population [Paulo 2021: 403]. 

For example, Angola’s National Development Plan 2018–2022 identified medium-
term strategies to increase access to quality education, including: improving the quality of 
teaching; improving and expanding preschool education; increasing primary and 
secondary school enrolment by improving the quality of education, combating school 
failure and guaranteeing pedagogical support for students with special needs; promotion 
of the improvement of pedagogical and vocational training, increasing the number of 
vocational courses in accordance with the needs of the labor market; reducing illiteracy 
among young people and adults; improving the physical conditions and health of students 
and turning the school into an inclusive space. A long-term national strategy, Estratégia 
de Longo Prazo Angola 2025, promotes the development of human potential and 
education of Angolans10. 
                                                
8 Higher education institutions focus on Angola-Cuba cooperation. Prensa Latina. 15.04.2024. 
https://plenglish.com/news/2024/04/15/higher-education-institutions-focus-on-angola-cuba-cooperation/ 
(accessed: 15.08.2024) 
9 Angola – Literacy rate 2022. Countryeconomy. https://countryeconomy.com/demography/literacy-rate/angola 
(accessed: 25.02.2025) 
10  Education in Angola. Global Partnerships for Education. https://www.globalpartnership.org/where-we-
work/angola (accessed: 25.05.2024) 
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Cooperation in the field of education with international organizations is actively 
developing: in December 2020, the UN Technology Bank for the Least Developed 
Countries and the Network of African Science Academies, which collaborate to establish 
academies of science in the least developed countries in Africa, as well as to support and 
advise the government in achieving the Sustainable Development Goals (SDGs), 
announced the opening of the Academy of Sciences of Angola. In his speech, the Vice-
President of the Republic of Angola, Bornito de Sousa Baltazar Diogo, stressed that “It is 
urgent to train Teacher 4.0 and School 4.0 where we will train the children of today who 
will build Angola in 2050 and the 4th Industrial Revolution, based on the country’s 
current reality.”11  

In December 2022, the country joined the Global Partnerships for Education (GPE). 
According to Luísa Maria Alves Grilo, Minister of Education of Angola, “Becoming a 
member of the Global Partnership for Education represents the strong engagement of the 
Angolan government in mobilizing international resources to complement national efforts 
to promote quality, equitable and inclusive education for all, in accordance with 
Sustainable Development Goal number 4. Angola is honored to benefit from the Global 
Partnership for Education funds and ensure that more children have access to education, 
as well as improve learning outcomes and gender equality, as stated in its National 
Development Program.”12 

In the field of training top-level specialists, Angola and Russia have long-term contacts. 
Russian-Angolan cooperation in the field of higher education began thanks to the Protocol 
between the governments of the USSR and the People’s Republic of Angola on the recognition 
and equivalence of educational documents of April 21, 1986. Among the graduates of Russian 
universities were Angolan politicians of the highest rank: for 38 years, the country was led by 
Jose Eduardo dos Santos, who received his education at the Azerbaijan Institute of Petroleum 
and Chemistry; in 2017, he was succeeded at the post of president by João Lourenço, a graduate 
of the Moscow V.I. Lenin Military-Political Academy. 

Russia allocates significant funds from the federal budget for the training of students 
from the African continent in Russian universities within the quota of the Government of 
the Russian Federation. For example, at the Russia-Africa Economic Forum held in 
October 2019 in Sochi, the Minister of Science and Higher Education of the Russian 
Federation, M.M. Kotyukov, and the Minister of Higher Education, Science, Technology, 
and Innovation of the Republic of Angola, Maria do Rosario Bragança Sambo, held a 
working meeting, during which the Russian side confirmed the willingness of the Ministry 
of Education and Science of the Russian Federation to further assist Angola in the training 
of highly qualified specialists, and both sides stressed the importance of expanding bilateral 
cooperation in the field of scientific, technical, and innovative activities. 

The Agreement between the Government of the Russian Federation and the 
Government of the Republic of Angola on the Mutual Recognition of Education, 
                                                
11 UN Technology Bank and Network of African Science Academies launch the Angola Academy of Science to 
strengthen the capacity of science academies in African Least Developed Countries. UN. https://www.un.org/ 
technologybank/news/un-technology-bank-and-network-african-science-academies-launch-angola-academy-
science (accessed: 25.05.2024) 
12 Angola joins the Global Partnership for Education. Global Partnership for Education. 09.12.2022. 
https://www.globalpartnership.org/news/angola-joins-global-partnership-education (accessed: 25.02.2024) 
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Qualifications, and Academic Degrees, signed in 2019, updates the regulatory framework 
of bilateral relations in the field of education, taking into account the changes that have 
occurred in the education systems of the states over the past 30 years. The updated 
agreement contributes to increasing the attractiveness of Russian education, and 
education, qualifications, and academic degrees obtained in Angola are recognized in the 
Russian Federation automatically and free of charge, thereby significantly simplifying the 
admission of Angolan students to Russian educational institutions, as well as the 
employment of holders of Russian education upon their return to their homeland13. 

The agreement entered into force in early 2022. Currently, the largest number of 
Angolan students study at the Patrice Lumumba Peoples’ Friendship University of 
Russia. Most often, citizens of Angola choose to study music, oil and gas engineering, 
medicine, electric power and electrical engineering, management, construction, computer 
science, chemical technology, architecture, and economics14. 

Mozambique. The national legislation in the field of education in Mozambique is 
represented by the Constitution of the Republic (1990), the Law on the National 
Education System (1992), which defines the basic principles of its functioning, and the 
Law on Higher Education (2009). The Ministry of Education and Culture is responsible 
for the management of education at all levels in Mozambique15. 

In December 2018, the Law on the National Education System was revised, as a 
result of which compulsory free education was increased from seven to nine years, the 
period of primary education was reduced from seven to six years, and the secondary level 
now covers a period of six years instead of five. Thus, compulsory free education covers 
6-year primary school and the first stage of secondary school (grades 7–9). Graduates of 
the upper secondary school stage (grades 10–12) take the final exams for the Certificate 
of Secondary General Education, which gives access to higher education programs. 
According to the updated law, preschool education is recognized as an element of the 
education system but is not a prerequisite for entering primary school. In 2019, only 
3.5% of children aged 3 to 5 years were enrolled in preschool institutions, while primary 
school enrollment doubled between 2004 and 2018. 

In recent years, Mozambique has made significant progress in the field of education. 
However,  almost  2  million  children  of  primary  school  age  do  not  attend  classes,  more  than  a  
third  of  students  drop  out  before  grade  3,  and  less  than  half  complete  primary  school.  In  the  
upper grades of primary school, the gender gap is becoming more pronounced, as many girls 
drop out of school. Due to a number of factors, one of which is the high absenteeism rate of 
teachers, many children are able to study only 74 out of 190 planned school days per year16. 

                                                
13 Russia and Angola have signed an Agreement on the Mutual Recognition of Education, Qualifications and 
Academic Degrees. Ministry of Education and Science of Russia. 23.10.2019. (In Russ.). https://minobrnauki. 
gov.ru/press-center/news/novosti-ministerstva/21790/ (accessed: 25.05.2024) 
14 Russia and Angola have mutually recognized education, qualifications and academic degrees. Ministry of 
Education and Science of Russia. 13.01.2022. (In Russ.). https://minobrnauki.gov.ru/press-center/news/ 
mezhdunarodnoe-sotrudnichestvo/45926/ (accessed: 25.05.2024) 
15  Mozambique. National Accreditation Agency in the field of education. (In Russ.). https://nic.gov.ru/ru/ 
inworld/af/mozambique (accessed: 25.05.2024) 
16  Plano Estratégico da Educação 2020–2029. Ministério da Educação e Desenvolvimento Humano. 2020. 
https://mept.org.mz/wp-content/uploads/2020/12/Plano-Estrategico-de-Educacao-2020-2029.pdf (accessed: 
05.02.2025) 
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In 2022, Mozambique celebrated the 60th anniversary of the introduction of higher 
education in the country. In 1962, the first institution of higher education was opened, the 
Estudos Gerais Universitários de Moçambique, renamed the Universidade de Lourenço 
Marques in 1968 and known as the Universidade Eduardo Mondlane since 1976. This 
university cooperates with the Association of Commonwealth Universities (ACU), the 
Association of African Universities (AAU), and the Federation of the Universities of the Islamic 
World (FUIW). Until now, it is the largest higher educational institution in the country. As of 
2023, over 48,300 students studied at the university, of which 41% were women17. 

The higher education system of Mozambique includes 8 universities, but young 
people from wealthy families prefer to study at universities in Portugal and other 
European countries.  

Currently, the higher education system in Mozambique has two stages: bachelor’s 
and master’s (licentiate), though not all faculties of universities offer master’s degrees. In 
state universities, full-time bachelor’s degree education is free, while part-time and 
master’s degrees are paid. 

In line with the national and international development agenda, the Strategic 
Education Plan (Plano Estratégico da Educação) 2020–2029 was adopted in 
Mozambique in May 2020, aimed at training “citizens with knowledge, skills, moral, 
civic, and patriotic values, capable of contributing to the development of a cohesive 
society adapted to the constantly changing world.” Its priorities are: equal access to 
education for children, young people, and adults in the full cycle of preparation for 
school, primary, and lower secondary education; guaranteeing basic literacy for children, 
youth, and adults; ensuring effective governance by empowering Ministry of Education 
staff and applying evidence-based policies and strategies. The plan also includes a gender 
perspective in all priority areas for the development of the education system18.  

Despite the fact that the country has declared free primary and partially secondary 
education, as of April 2024, only 60.7% of the adult population was literate19 . The 
literacy rate among citizens aged 15 to 24 years is 83.67% for men and 69.73% for 
women. The overall youth literacy rate is 76.67%20. 

Among the education programs implemented in Mozambique are projects carried out 
since 2013 in the city of Pemba (Cabo Delgado province) to increase access to primary 
education for children and provide adult literacy education. Training is free of charge; 
pupils of all age groups are also provided with school supplies and new equipment free of 
charge. The Pemba Commercial Institute Project provides students with a hands-on 
workshop in electrical engineering, scholarship opportunities, and training and 
certification for faculty and managers of the institute itself21.  

                                                
17  Eduardo Mondlane University. https://www.unipage.net/en/22713/eduardo_mondlane_university (accessed: 
25.05.2024) 
18  Plano Estratégico da Educação 2020–2029. Ministério da Educação e Desenvolvimento Humano. 2020. 
https://mept.org.mz/wp-content/uploads/2020/12/Plano-Estrategico-de-Educacao-2020-2029.pdf (accessed: 
05.02.2025) 
19 Population of Mozambique. BDEX. https://bdex.ru/naselenie/mozambique/ (accessed: 25.05.2024) 
20  Population of Mozambique. Countrymeters. https://countrymeters.info/ru/Mozambique#literacy (accessed: 
25.05.2024) 
21  Education projects in Mozambique. Eni. 08.09.2023. https://www.eni.com/en-IT/actions/global-activities/ 
mozambique/education-project.html. (accessed: 25.05.2024) 
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As in many African countries, children and young people from wealthy families have 
the opportunity to study in international schools, such as the International School of 
Maputo, the Stella Maris International School (in the cities of Nacala, Quelimane, Beira, 
Xai-Xai), the International School of Beira, the American International School of 
Mozambique (in Maputo). In these institutions, the Portuguese and English languages are 
taught22. Curricula in international schools differ from national ones and are designed to 
ensure that graduates will be able to apply their knowledge in practice in a variety of fields 
of modern knowledge not only at home but also abroad. On the other hand, these schools 
act as an instrument of influence and soft power and form a pro-Western worldview among 
the educated stratum of society [Ndaipa, Edström, Geschwind 2022: 17]. 

At present, Russia has also joined the process of assisting the education system of 
Mozambique. Since 2023, the Ministry of Education of the Russian Federation, together 
with pedagogical universities, has opened more than 60 educational centers in Russian in 
28 African countries, including Angola and Mozambique.  

Thus, at the Pedagogical University of Maputo, the first students began their studies 
at the Center for Open Education in Russian of the Volgograd State Social and 
Pedagogical University (VSPU). For two months, students study the Russian language 
and get acquainted with Russian culture. Each participant can choose the course that is 
most interesting for them from six educational programs. Each program includes a unique 
master class on tongue twisters in Russian, Russian folk games, dances, or making 
Russian folk dolls from fabric, as well as the basics of calligraphy. Interest in the 
programs of the Center for Open Education in Russian in Mozambique is high; more than 
100 applications have already been submitted23. 

It is also worth noting the participation of Angola and Mozambique in the 
Community of Portuguese-speaking Countries (Comunidade dos Países de Língua 
Portuguesa, CPLP), an international organization that unites states in which Portuguese 
has the status of an official language. The document on the creation of the SPLP was 
signed in Lisbon on July 17, 1996, by the heads of Angola, Mozambique, Portugal, 
Brazil, Guinea-Bissau, Cape Verde, and Sao Tome and Principe. Later, East Timor and 
Equatorial Guinea joined the organization. One of the main goals of the Community is to 
consolidate the national and multinational cultural identity of the Portuguese-speaking 
countries. From 1996 to 2021, 13 SPLР conferences were held, at which fundamental 
decisions were made. An important outcome of this work was the approval of the 
Strategic Plan for Multilateral Cooperation in the Field of Education, designed for 2015–
2020. The expected availability of education should lead to an increase in production, a 
reduction in unemployment, especially among young people, and a tangible reduction in 
poverty and an improvement in the quality of life of the population24. 
  
                                                
22 List of international schools in Mozambique. Teacher Horizons. https://www.teacherhorizons.com/schools? 
countries=Mozambique (accessed: 25.05.2024) 
23 Polyakova M. The Center for Open Education in Mozambique began to work with the first students. Russian 
language in the Republic of Mozambique. 12.09.2023. (In Russ.). http://rus-center-mozambique.vspu.ru/358 
(accessed: 25.05.2024) 
24 Tokarev A.A. Community of Portuguese-speaking countries. The Great Russian Encyclopedia. 01.08.2022. 
(In Russ.). https://bigenc.ru/c/soobshchestvo-portugaloiazychnykh-stran-ee99f3 (accessed: 15.08.2024) 
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CONCLUSION 
 
Analyzing the process of development of the education systems in Angola and 

Mozambique, it can be concluded that the similarity of the historical development of 
these states, consisting in the same legacy of the colonial past, attempts to build a state of 
the socialist type at the first stage of the period of independence, the heavy damage 
caused by the long period of civil wars, determines both many achievements and 
problems of the current stage of development, the latter being the obstacles to the 
achievement of Angola and Mozambique’s genuine cultural sovereignty in the 
development of national education and languages. 

By shaping the sphere of education as an elitist and fully culturally oriented 
metropolis, the colonial authorities were solving the problems of governing dependent 
territories to the detriment of their national development. The leadership of Angola and 
Mozambique, after achieving independence in these countries, was actively involved in 
overcoming the aftermath of the colonial past in the field of culture and education, but a 
long period of political instability significantly complicated this work. The result was 
such problems as a lack of qualified teachers at all levels of education, a lack of schools 
and equipment, insufficient funding of the education system, low literacy of the 
population, a gender gap, and a huge dropout rate of students at the primary levels of 
education. Overcoming these problems remains the main task of the governments of both 
countries at the present stage. 

Particular attention in the educational sphere should be focused on the development of 
national languages. Both Angola and Mozambique had a strict ban on the use of local 
languages as a medium of instruction during the colonial rule of Portugal, which led to the 
widespread use of Portuguese and its acquisition of the status of an official language after 
independence. This situation has not only complicated the process of teaching Africans but 
has largely deprived students of the ability to rely on the basis of their national culture. 
During the period of independence, a lot was done to develop national languages and 
cultures, but largely due to the difficulties of the political life of both countries, these 
efforts were not enough. Now, when university students have the opportunity to study in 
different languages, their interests are mainly focused on mastering professional knowledge 
in English and Portuguese as languages of international communication. In addition, 
numerous private educational institutions, through teaching in European languages, also 
consolidate the dominance of European culture to the detriment of the development of 
national culture, thus promoting their influence. 

Being an integral part of culture, education plays a crucial role in the development of 
the state and society, which, of course, is taken into account in the process of preserving 
and strengthening the cultural sovereignty of any country. This was reflected in the 
Declaration of the Second Russia–Africa Summit held in St. Petersburg in July 2023. The 
educational component is of great importance in the fight against the remnants of the 
colonial past. 
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Аннотация. В статье анализируется современное состояние образования в Анголе и 

Мозамбике и корни проблем, мешающих достижению этими странами подлинного 
культурного суверенитета ‒ совокупности социально-культурных факторов , позволяющих 
народу и государству формировать свою идентичность вне зависимости от внешнего 
влияния, сохранять историческую память, придерживаться традиционных духовно-
нравственных ценностей, частью которого является развитая, подлинно национальная 
система образования.  Авторы заостряют внимание на том,  что обе страны,  долгие годы 
бывшие колониями Португалии, ко времени обретения независимости имели во многом 
схожее наследие колониального прошлого. В период независимого развития оба 
государства достигли заметного прогресса в ликвидации неграмотности населения и 
построении системы всеобщего образования. Но антиколониальные и гражданские войны, 
терзавшие и Анголу,  и Мозамбик на протяжении долгого времени,  стали препятствием на 
пути экономического и социально-политического развития этих стран, в том числе и 
сферы образования. Колониальное образование формировалось по образцу метрополии, 
его характерной особенностью было почти полное отстранение представителей коренного 
населения от просвещения. Существенной преградой для доступа африканцев к обучению 
были нехватка школ и дефицит их финансирования, низкий уровень преподавания, расовая 
дискриминация. Последствия колониального прошлого, тяжелое наследие гражданских 
войн дают о себе знать и в настоящее время.  В решении существующих проблем обеим 
странам помогают иностранные партнеры, среди которых и Российская Федерация. 
Готовность России к дальнейшему развитию многолетнего сотрудничества с Мозамбиком  
и Анголой в образовательной сфере зафиксирована на полях Второго саммита  «Россия–
Африка», прошедшего в 2023 году. 
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